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Approximately 6% of children at Cheadle Catholic Infant 
School have been identified as having Special Educational 
Needs and/or Disabilities.

We understand that within this group, barriers to 
communication is the greatest area of need. The strengths 
and requirements of the children vary greatly but we know 
that in general terms there are barriers which prevent them 
from achieving in line with end of Key Stage expectations 
across the curriculum areas. 

As a result, as a school, we have created this reflective 
document to help us consider the best ways to help them 
learn and retain key concepts, knowledge and vocabulary. 

By adapting the delivery of the 

curriculum we can ensure that all 

children are engaged in their 

learning and given the best 

possible chance to achieve their 

full potential.



At Cheadle Catholic 

Infant School we 

use adaptive 

teaching strategies 

and the approaches 

outlined in the 

Teacher Handbook 

for SEND. These 

approaches are 

embedded in the 

inclusive practice 

across our school. 



The EEF guidance 

report on ‘Special 

Education Needs in 

Mainstream Schools’ 

recommends that 

educators employ and 

embed five strategies 

into their day-to-day 

practice to support 

the progress of pupils 

with SEND. At Cheadle 

Catholic Infant School 

we have embedded 

these strategies into 

our lessons along with 

strategies from 

Adaptive Teaching 

methods and from the 

Teacher Handbook for 

SEND.



Cognition and Learning: 

The Universal Offer

The starting point for our 
reflections was to look at 
the ‘Cognition and 
Learning’ strand of the 
Universal Offer and select 
core strategies that would 
underpin our lessons and 
permeate our Schemes of 
Work so that everyone 
could access the 
curriculum. 



The following slides demonstrate our understanding of potential barriers to learning which children may face 

across the curriculum areas along with our curriculum pyramids which show our graduated response to 

enable all children to succeed. Curriculum leaders work with the Senco to ensure the delivery of the 

curriculum is adapted and not the curriculum. This way we can ensure an ambitious curriculum for all 

children.

How do we know what’s going well in the different curriculum areas and what needs to improve? 

• Subject leader days

• Regular book looks

• Pupil progress meetings

• Home/school communication books 

• Learning Walks

• Classroom observations

• Pupil Voice

• Co production with parents

• Parent questionnaire feedback

• Collection and scrutiny of termly assessment data.
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History Mystery Box
The history mystery box is a key tool in recalling facts. Each time a significant person, place 

or event is studied a picture is put into the box. Every history lesson begins with an activity 

related to something from the box so the children can revisit prior learning and make 

connections between previous topics and new learning. As the result of success with the 

‘History Mystery Box’ we are implementing a similar strategy in Geography this academic 

year. 

Groupwork

Opportunities for group work are regular features of geography and history teaching in our 

school. In this photograph, the children are working on a collaborative groupwork technique 

called a ‘flat chat’. The children in this group are a mixture of abilities and the prompt for the 

discussion is a photograph which ensures that everyone can get involved straight away. The 

children follow the enquiry triangle structure so that they have a familiar format to rely on. 

They respond to each others’ comments and discuss ideas. Children with SEND participate 

successfully because adults are there to help scribe or spell and to read other children’s 

writing aloud but the emphasis is on all children working together.

Quizzing
History and geography lessons always begin with a short recap activity. It could be ‘Pin the 

Continents on the Map’ or a game of ‘Who am I?’ about a significant person. Children 

usually work with a talk partner for these activities so that all children are engaged and 

ready to respond if their name is picked to answer the question. As well as strengthening 

recall skills, we have found that this boosts confidence as children start the lesson with 

something they know. 



Duration of activity

Children with SEND, like most young children, benefit from a series of short, concise activities within a lesson as this is less

taxing to the working memory (fewer instructions to remember in one go are easier to follow) and allows children to focus 

on the learning. It also means that new information can be presented in small chunks, which when linked to prior learning 

reduces the mental load and gives it a better chance at going into the long term memory. So when children have the 

opportunity to learn in this way they are more likely to be successful. This is not only good for a child’s learning but also for 

their confidence and self-esteem as they see themselves doing well and this creates a positive attitude towards themselves 

and their work. History and Geography lessons in KS1 at Cheadle Catholic Infant School follow this structure to give 

everyone the best chance to thrive.

Recording in different ways

As teachers, we are very conscious that sometimes what a child is able to record is 

not necessarily a true reflection of what they understand, especially in the case of 

children with SEND. That is why we make sure that children are given many 

varieties of ways to record so that the work in their books truly shows what they 

know. This may take the form of photographs, pictures with scribed sentences, 

post-it notes of things they have said during an activity that have been written 

down by an adult, short videos, collaborative writing, use of IT equipment or 

independent writing.



Inclusion – challenge and adaptation

Pre-teach key

vocabulary 1:1.

Provide vocabulary list/word 

bank. Use of visual time lines.

Consider physical barriers, particularly with 

motor difficulties, consider alternative ways 

of being involved (recording, refereeing). 

Sensory breaks. Large, bright, shiny, tactile 

resources. Headphones or fidget toys when 

noise is echoed in the space.

Pre-teach key vocabulary or discussion around unit of work.

Duration of activities.  Calm learning environment. Clear/simple 

instructions, repeated, simplified, gestures, pictures, objects of 

reference.

Processing time given & key words emphasised. Consider working 

memory, provide key vocabulary for children to apply. Concrete 

examples through pictures or modelling. 

Structured, consistent routines.

Use of visuals or a physical example when learning new vocabulary. Keywords, symbols and simple language in instructions.

Focus on core vocabulary and skills and ensure there are lots of opportunities for application. 

Clear and precise names for strategies and techniques. Teaching through repetition and overlearning key words or phrases. 

Explicitly making links between units and to existing knowledge. Share teacher thought process aloud at each stage.

Ensure any equipment to be used is fully accessible to all and adapted for individuals as necessary to ensure all can fully 

participate.

Support learners to develop their fine motor skills through regular opportunities. Additional time.

Repeated learning. Modifying the activity to ensure that all learners can participate. Opportunities given to record in 

different ways e.g., video, photographs

Possible indicators
Fine and/or gross motor 

difficulties

Difficulty in the space

Vision or auditory difficulties

Sensory processing difficulties
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