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Approximately 6% of children at Cheadle Catholic Infant
School have been identified as having Special Educational
Needs and/or Disabilities.

We understand that within this group, barriers to
communication is the greatest area of need. The strengths
and requirements of the children vary greatly but we know
that in general terms there are barriers which prevent them
from achieving in line with end of Key Stage expectations
cross the curriculum areas.

s a result, as a school, we have created this reflective
cument to help us consider the best ways to help them
arn and retain key concepts, knowledge and vocabulary.

By adapting the del
curriculum we can e
children are engaged
learning and given the
possible chance to ac
full potential.



At Cheadle Catholic Teacher Handbook: SEND

Infant School we
use adaptive
teaching strategies
and the approaches
outlined in the
Teacher Handbook
for SEND. These
approaches are
embedded in the
inclusive practice
across our school.




The EEF guidance High quality teaching benefits pupils with SEND
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into their day-to-day
practice to support
the progress of pupils
with SEND. At Cheadle
Catholic Infant School
we have embedded
these strategies into
our lessons along with
strategies from
Adaptive Teaching
methods and from the
Teacher Handbook for
SEND.
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Cognition and Learning: - ‘a%&
The Universal Offer U)1 Jl»l/gr[z::t:‘:::z:;nkom :

Inclusion Service.

AT [J11-1 tutoring
The starting point for our Ckducaton Pchoogs
reflections was to look at o
the ‘Cognition and
Learning’ strand of the
Universal Offer and select
core strategies that would
underpin our lessons and
permeate our Schemes of
Work so that everyone
could access the
curriculum.




The following slides demonstrate our understanding of potential barriers to learning wh
across the curriculum areas along with our curriculum pyramids which show our graduat
enable all children to succeed. Curriculum leaders work with the Senco to ensure the de
curriculum is adapted and not the curriculum. This way we can ensure an ambitious cur
children.

How do we know what’s going well in the different curriculum areas and what needs to i
» Subject leader days

» Regular book looks

* Pupil progress meetings

 Home/school communication books

» Learning Walks

« Classroom observations

* Pupil Voice

« Co production with parents

« Parent questionnaire feedback

» Collection and scrutiny of termly assessment data.



EYFS support for children with SEND
and children not working at ARE

In the moment adaptations

S . O EHCP
= Explicit instructions-clear language
O  Intensive
* Model the task (using technology if interaction
needed) O Sensory
curriculum {use of
Support recall of knowledge previously ﬂul:lll;t room and
o
learnt P
OSEMD plan writien
= Change the environment / set up O Adjusted school day

3
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rvieual fimetabl ®
&= Provide visual, verbal and written Hlearning Sup ual o

scaffolds OMeet and greet

OBehaviour Support Service

» Clarify a task—give extra steps O SALT plans-daily

e Flexible grouping O Small interventicns groups {Spotlight phonics)
O Capture examples of play and spoken language
» Success Criteria—this is what you need
to do CConcrete resources multizensory approach. CVisual timetables now/next CJHawe a strong sense of identity [ Focus on
aming and understanding feelings. Opportunities given to record In different ways e_g. video, photographs, role play, word processing
* Sat a small gnal j‘, StEp {EHCC}LI rage Trclice recording, writing ‘Frarrie (N R.epeated |EEI'I-"Iing _-upp-ur‘u.ln'rt'le's weith 2dults tunning into children’s play,interests and supporting strong
independence. [ Expressing feelings through imaginary play. [0 Capture examples of play and spoken langusge
evaluation of own Ieaming] O%erbal praise. Fesedback recognises progress and effort, not just achievemsant
ODifferentiated objectives. OTeaching and learning stepped from the Known’. Oindependent activities. [continuous provision)
COPre-teach key vocabulary. CCollaborative learning, Paired writing, tzlk partners, random pairing activities, small group.

O Calmi learning envircnment. C10H's mame and eye contact used. CClear/simple instructicns,
repested, simplified, gestures, pictures, objects of reference. [ Processing time given & key words emphasized. Clanguage provides
simple commentary gestures, signs and images support understanding. Languases is at appropriste developmental lewvel. CIPupil
communication walued and responded to. CAdults say what they mean {swoid sarcasm, abstract wocabulary etc) CStructured, consistent
routines. CIPositive relationships evident. CIRestorative Approeches for
I:-El'pa‘u'ic:urjl"l'act'll:!al ignoring/Mon werbal signals/Aszking about relevant rule / Catching the young person being good ) Praising. ClAdults say
the behswviour they want.
O0pportunities to mest sensory ne=d [Fiddle toys). Clagreed time out system. ClAdults recognise how tiring some conditions can be when
facing the whole school day.
OEnowing the child. CCommunication with parentsfcarers. ClAccess to i-pads / whiteboards. Coloursed pens, post-its,
concrete objects and visuwal images for thoss with short term and working memory difficulties. CDifferentiated texts. ey vocabulary
displayed. CIWaord mats, number lines.




How can we make English learning accessible to children with SEND in

our school?

* Some children at Cheadle Catholic Infant

School have been identified as having Special
Educational Needs and/or Disabilities.

We understand that within this group, the
strengths and requirements of the children
vary greatly but we know that in general
terms there are barriers which prevent them
from achieving in line with end of Key Stage
expectations in English.

Therefore, we needed to develop strategies to
help them learn and retain phonic sounds,
spellings and vocabulary.

This means we will ensure that all children are
engaged in their learning and given the best
possible chance to achieve their potential.

Strategy 1- Repeated learning

» Phonic sounds, spellinﬁs and new vocabulary are
repeated so that they become more familiar.

« 1:1 daily practise of phonic sounds and reading words.
» Texts are repeated at the beginning of each lesson.

« Drama to support story sequencing and retention.
Strategy 2 — Collaborative learning

« Group work

« Paired work- mixed ability

« Whole class collaboration

Strategy 3- scaffolding/differentiation

« Spelling cards and differentiated targets.

- Differentiated phonic %ro_up learning based on regular
assessment to ensure fluidity within groups.

« Writing scaffolds.

Strategy 4- Duration of activities.
» Lessons are broken down into short, concise activities
« Information is presented in small chunks.



Reading

Inclusion— Challenge and adaptation. Reading
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throughout the school
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Writing
Inclusion — Challenge and adaptation. Writing
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Mathematics

SEND

A mastery approach to teaching Maths.

' Mastery maths usas a CPA approach,
/ Concrete Pictorial Absiract
This approach uses concrete objects to bulld children's
understanding, allowing them to see, feel and explore the
numbers

« One step at a time.

One of the key aspects of mastery is small

steps of progress, This targeted focus enswres o deep
understanding and provides opportunilies for success.

iidren are allowed to praclise what they have leamed in many
ifferent ways. This allows them to buld confidence and
procedural fluency.,

| know the steps 10 work oul a prablem )

«  Make it relevant

Setting the maths in a reaiife context, This can help motivate and
angage ol children. We look for opportunities to draw aut maths
evary day insde and cutside the classrcom. This not only practises
what they have leamed but also helps them see how it is relevant
lo them.

= Focus on mathematical lkanguage

Using maths words frequently and consistently throughout the
school helps embed the language and the concepts they
reprasent.

How can we make
maths accessible to

children with SEND
at our school ?

How can we make
sure everyone
reaches their full
potential ?




Mathematics: support for children
with SEND and children not working
“
e
at ARE »
&
%
%
In the moment adaptations EHCP “h
; L)
Inclusion o
» Adjust the level of challenge 1-1 support
SALT [ private, NHS and trained
* Change the environment / set up adults )
Individual SALT interventions
deli d.
* Change the language you use Elivere -
) ) Pre teaching, before a concept is taught
* Clarify a task—give extra steps Past teaching, following up if objective is not achieved
Further scaffalding of strategies "%‘L
* Model the strategy Guided support from adults {modelling ) %
More specific resources 1'&.,
* Success Criteria—this is what you need to  do Wider range of visual representations o
Calm learning environment. Clear/simple instructions, repeated ,
* Set 3 small goal ¥ step simplified, gestures, pictures, ohjects of reference.
MMaths made relevant [_real life and role play areas )
* Provide a prompt Personalised worksheets for particular interests.

Sequenced small steps using the accredited White Rose framework

IMastery maths lessons

lMastery approach to planning, teaching and learning

All children work on the same cbhjective at the same time. Opportunities within all lessons are planned to
deepen their knowledge and to apply their knowledge to solve problems

A variety of teaching is used: whole class, mixed ability groups, paired

Concrete, Pictorial, Abstract (CPA) approach wused to teach all new concepts.

Carefully matched manipulatives are used alongside each structure.

Ltem sentences are used with children to scaffold and give them tools to reason and remember.
Children can access concrete resources whenever they may need them.

High guality visual representations used within all lessons

Repetition of vocabulary within lessons/ blocks

Working wall with vocabulary and methods for current block of learning

yd
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Computing: support for children with

SEND and children not working at
ARE

t - EHCE 1-1 support
b s SEMD Suppoart PMans ‘I:%‘
i Inclusion

# Adjust the level of challenge Senstry Suppest

. Educatian Psychalagy
# Change the environment [/ set up Cecupation Therapy

SALT
# Change the language you use 1:1 assistance with using equipment. Logging on ste.
Warking with individuals to achieve the task.
# Clarify a task—give extra steps Suppart to record ideaswark.
Sereen resdersvisualizers -~
= Modsl the strategy i&‘
# Success Criteria—this is what you need to Prs-tmach key wacabulany.
dao Duration of activities & apt. Calm leaming emrdiranment.
Eh:ar_.":imph: instructions, repeated, simplified, gestures, pictures,

14 st ohijects of referance.

neziEetEl f Processing time given & key words emphasised. Language

pravides simple commentary,
pestures, signs, and images support understanding. Language is at
approgriate developmental lesel.

Structured, consisteant pugtines SERDG assigned igags/chrame
hooks if needed, mixed ability pairings

Shiane: informratian wisually as well as through discussion. Alow sufficient talk tme 1o encourage thinking.
fey vorabulary used repetitiely throughaout lessons.
Model processes on a step-by-step bags, allowing kearners time to do practical
tasks alongsice the teacher. Share teacher thought process aloud at eadh stage.
Ernsure any equipment to be used is fully accessible to all and adapted for individuals as necessary to ensune all can fully particpate.
Support kearners to ceselop their fine motar skills through regular opporiunities. Conorete rescurcesimultisensory approach. Acditional time.
Zepeated leaming Oppartunities given to recard in different ways e, video, photographs, role play, word processing, wiloe recording, scribe,
mind maps, writing frames.
FoswerPaints on ron-white, range of clear fonts, un-overfoaded resounces, Size 137 142 font/reacing rulers, bext on non-white, appealing visual
worksheets/resournces. Verhal praise.
Feedhack recognises progress and effart, as well as achievement
hunkirg instructions, epeated leaming




Computing
How can we make
computing
accessible to
children with SEND
at our school?

How can we make
sure everyone
reaches their full
potential?

Strategy 1- Repeated learning

» Schemes of work overlap so children are ré
from previous years.

»  SMART rules- children are reminded of SMAR
regularly.

» Quizzing- to remember previously taught
learning/vocab/online safety

Strategy 2- Collaborative learning

»  Group work

» Paired work- mixed ability

»  Whole class collaboration

Strategy 3- Recording in different ways
» ipad work

» Purple Mash 2do

» Photographs

» Photographs with scribed pupil voice
Strategy 4- Duration of activities

» Lessons are broken down into short, conci
» Information is presented in small chunks




Science: support for children with
SEND and children not working at ARE

Possible indicators EHCB 141 suppart
_ - - LEMD Suppart Plans

Fine and/or gross motor difficulties S %o’
-Cognitive or memary difficulties Sensary Suppart
-Difficulties learning and retaining ducation Peychalogy

Cocupation Therapy

wvacabulary -
-Organisational and processing
difficulties
-Difficulty in the dassroom
snvironment

#re-teach key vorabulary and skills. Chiléren are given time to process,

-Sensory processing difficulties taik about, think through and share ther understanding throughout kessons.
-Vision or auditory difficulties Calm learming envircnment. Language provides simple commentary, clear simple
instructions, repeated, gestures, signs, images, abjects of reference support
understanding. Provide a ward mat andfor picture bank. These can be broken down into
In the moment adaptations - ndividual steps iFf neeeded. Processing time gwen & ey words emphasised. Duration of actvity is
apt. Language Is at appropriate dewelopmental kevel. Mived ability groups.
- Adjust the level of challenge Change Adults may record something they say an a post it or inko books so there is an accurate record af

wihiat thiey understand. Structured, consistent routines. Recording in different ways ez, IPAD.

the environment [ zet up

- Change the language you use Whan sharing knosdedge that the drildren reed to rermember, this is done inoa variety of ways e . books, poser points, video dips,
- Clarify a task—give extra steps photographs ang sengs so thak chilcren are more likely to engage and retain.
o L Al sufficient talk time to encourage thinking and idea. TP sharing, lolly sticks whaen questioning. Miodel. Additional tme and come back 1o children
- Success Criteriz—this i what
if reeded. Cuestioning is planmed, igonos, repetitiee and indudes esery chilicl Teachers probe deeper tojget the best posdble answer from children to
you meed to do amigs whare they ame up to theow ghout eveny kesson and misconoeptions are drallerged as they ane dlscouered.
Ky wocabadary introduced at the start of every lesson. ke wooabulary referred back to tre end of the besson Bey vooabulary dearly displyed and used repetitieed
throughout lessore. Key wocabulary recapped frequently throughout the topic and beyord bo ensure mmasinmum retention. This i also displayed on the glsplay board sa it
- Model the strategy can be refened back to by any adults in the room and ta Felp children with speling. Ohild ren encouraged to use inowritten and verbal disoussiore. Children ane eapectes o

- 5et & small goal [ step

recond inoevery kesson but this is waned sa that they can recard ina pair, 25 partof a group, indrddually, with an acdult soribing. ebc toghae the chilldren the best possible dance of
showing what they know.
=1 ghll ghtt by wenrchs | nowritben weark. Practical examples and model weed whene appropiate. Cononste resouncesimulbisensory approacdhe
Introduce cach plece of eouipment — name it, explain what it does, model how it can be wed or applied. Ensune any nesources to be weed) ane fully accessible to all and adapted for indidduaks as
creszary to ensure all can fully partic pate.
Scafficld processes on a stepelry-step basis, allowing leamers time ta do practical tasks alongside the teadher. Share teacher thought process aloud at each stage.
Zepeabed learming cpporunibies given to record i different ways e.g- blark paper, photographs. Canyow sbll._?
Formative assessment used and content adjusted whene appropriate. Verbal prakee. Feedback recogrises progness and offon, as vl as achicvement. Dyslewia frendly beaching — PowerPaints an
morewhibe, range of chear fonts, un-oserl paded rescurces, Slze 12 1€ fontfreading nelers, best onnonswibe, appealing vsual works heetsf nesournoes.

-



Science

HOW CAN WE MAKE SCIENCE ACCESSIBLE TO CHILDREN

WITH SEND AT OUR SCHOOL?

Y g Strategy |- Repeated learning
We know that children with SEND can find the _ o ,
X : " Schemes of worlk overlap so children are revisiting work from previous
retention of facts difficulc. years.

®  Quizzing- to remember previously taught learning/vocab/skills.

We have created a reflective document to Strategy 2- Collaborative learning

explain the strategies in place to support all
children including those who have been
identified as having Special Educational

m  Group work
®  Paired work- mixed ability

Needs/Disabilities u  Whole class collaboration
: S\'l'ﬁl’?’gy 3- Recor I”l\}" in different ways
In doing this, we will ensure that all children = I-pad work
are engaged in their learning and given the best * Photographs
possible chance to achieve their potential. " Photographs with scribed pupil voice

Strategy 4- Duration of activities

#  Lessons are broken down into short, concise activities
Our four key strategies for teaching are: ® Information is presented in small chunks

P




support for children with SEND
and children not working at ARE

Design and Technology:

£

O

T 5

Possible indicators

Pre-teach key
vocabulary and skills 1:1.
Consider using frames or
adhesives e.g., masking tape) that
hold down learners” work to
surfaces. Provide a word and/or

« Fine and/for gross motor
difficulties
« Difficulty in the

Q classroom environment ¢, picture bank Maodelling 1:1
+« Vision or auditory
difficulties Pre-teach key vocabulary.
. Duration of activities is apt. Calm learning environment.
* SEnsnry processing Clear/simple instructions, repeated, simplified, gestures, pictures
difficulties objects of reference. A
O o Processing time given & key words emphasised. Language provides %’
simple commentary, @a@

gestures, signs, and images support understanding. Language is at
appropriate developmental lewvel.
Structured, consistent routines.

Share information visually as well as through discussion. Allow sufficient talk time to encourage thinking and idea

sharing.
Key wvocabulary should be clearly displayed and used repetitively throughout lessons. Introduce each piece of equipment — name it,
explain what it does, model how it can be used or applied. Model processes on a step-by-step basis, allowing learners time to do practica
tasks alongside the teacher. Share teacher thought process aloud at each stage.
Ensure any equipment to be used is fully accessible to all and adapted for individuals as necessary to ensure all can fully participate.

Support learners to develop their fine motor skills through regular opportunities. Concrete resources/multisensory approach. Additional time.
Repeated learning Opportunities given to record in different ways e.g., video, photographs, role play, word processing, voice recording, scribe, mind maps,
writing frames.

Formative assessment used to adjust content Dyslexia friendly teaching — PowerPoints on non-white, range of clear fonts, un-overloaded resources, Size 127 14
font/reading rulers, text on non-white, appealing visual worksheets/resources. Verbal praise.

iy




Design and Technology

‘noiusion - How does your school provide an
inclusive classroom for all pupils?

- By treating each of our pupils as equals.

- By valuin|g diversity and celebrating differences whether it be differences in a
chilg's culture, language, socioeconomic status, gender, religion, disabilities or
needs.

- By promotinga “"Can do” attitude to learning.

« By promoting a sense of community which requires the development of positive
relationships between all people, teachers, pupils and their families.

- By accepting all learners abilities, interests, skills and talents.

- By creating a pupil-centred approach where a child can be actively involved in the
learning process.

+ By collaborating with appropriate professional personnel to share knowledge,
skills, best practice, specialist equipment, or resources wherever possible to
enhance a child’s learning environment.




‘nclusion - How does your school provide an
inclusive classroom for all pupils?

- By treating each of our pupils as equals.

- By valuing diversity and celebrating differences whether it be differences in a
child’s culture, language, socioeconomic status, gender, religion, disabilities or
needs.

- By promoting a “Can do” attitude to learning.

» By promoting a sense of community which requires the development of positive
relationships between all people, teachers, pupils and their families.

- By accepting all learners abilities, interests, skills and talents.

- By creating a pupil-centred approach where a child can be actively involved in the
learning process.

« By collaborating with appropriate professional personnel to share knowledge,
skills, best practice, specialist equipment, or resources wherever possible to
enhance a child’s learning environment.
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History: support for children
with SEND and children not
working at ARE

Possible indicators
Cognifive or memory
difficulties
Difficulties learming and
retaining vocabulary
Crzanisationzl and
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Questioning is planned, rigorous, repetitive and indudes every childl Teachers probe desper to get the best passible answer from chilcren to assess
whare they are up to throughout every lezzan and milsconceptions ane challenged as they are discovered.
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History

Inclusion

We know that children with SEND can find the abstract
nature of history and retention of facts difficult. We have
written a document reflecting on this and how we have
adapted our practise to give everyone the best chance to
succeed. Our four key strategies for teaching are:

* Strategy 1: Repeated Learning- the "history mystery box,’
songs and rhymes, weekly quizzes O

* Strategy 2: Collaborative learning- groupwork (eg flat
chat), paired work, whole class collaboration (DEAL)

* Strategy 3: Duration of activity and avoidance of too
much teacher talk.

* Strategy 4: Recording in different ways- photographs,
pictures, pot it notes, scribed writing, recording




J History Mystery Box
The history mystery box is a key tool in recalling facts. Each time a signi
or event is studied a picture is put into the box. Every history lesson begi
related to something from the box so the children can revisit prior learning
connections between previous topics and new learning. As the result of succ
‘History Mystery Box’ we are implementing a similar strategy in Geograp
year.

Quizzing
canyouanswer s H11StOrY @and geography lessons always begin with a short recap activity. It could b
five questions? Continents on the Map’ or a game of ‘Who am I?’ about a significant person. 'Child
usually work with a talk partner for these activities so that all children are engagec
. I —— ready to respond if their name is picked to answer the question. As well as strengthe
2- Where did Claude Monet come from? recall skills, we have found that this boosts confidence as children start the lesson

3- Can you name all five oceans?

4- Which tree has a silver trunk? Someth]ng th ey knOWo
5- Which sport did Walter Tull play?

Groupwork

ning if
¥

Opportunities for group work are regular features of geography and history teac
school. In this photograph, the children are working on a collaborative group

They respond to each others’ comments and discuss ideas. Children with
successfully because adults are there to help scribe or spelt’and to reag
writing aloud but the emphasis is on all children working together.




Duration of activity

Children with SEND, like most young children, benefit from a series of short, concise activities within
taxing to the working memory (fewer instructions to remember in one go are easier to follow) and allc
on the learning. It also means that new information can be presented in small chunks, which when linkeé
reduces the mental load and gives it a better chance at going into the long term memory. So when child
opportunity to learn in this way they are more likely to be successful. This is not only good for a child
their confidence and self-esteem as they see themselves doing well and this creates a positive attitude to
and their work. History and Geography lessons in KS1 at Cheadle Catholic Infant School follow this structuré
everyone the best chance to thrive.

As teachers, we are very conscious that sometimes what a child is able to re
\ not necessarily a true reflection of what they understand, especially\in the ¢

children with SEND. That is why we make sure that children are give W
varieties of ways to record so that the work in their books truly sho
know. This may take the form of photographs, pictures with scrib
post-it notes of things they have said during an activity that have bg
down by an adult, short videos, collaborative writing, use of IT eg
independent writing.




Physical Inclusion - challenge and adaptat

Education

Possible indicators
Fine and/or gross motor
difficulties

Pre-teach key
Difficulty in the space vocabulary 1:1.
Provide vocabulary list/word

bank. Use of visual time lines.
Consider physical barriers, particularly with
motor difficulties, consider alternative ways
Sensory processing difficulties of being involved (recording, refereeing).
Sensory breaks. Large, bright, shiny, tactile
resources. Headphones or fidget toys when
noise is echoed in the space.

Vision or auditory difficulties

Pre-teach key vocabulary or discussion around unit of work.
Duration of activities. Calm learning environment. Clear/simple
instructions, repeated, simplified, gestures, pictures, objects of
reference.

Processing time given & key words emphasised. Consider working
memory, provide key vocabulary for children to apply. Concrete
examples through pictures or modelling.

Structured, consistent routines.

Use of visuals or a physical example when learning new vocabulary. Keywords, symbols and simple language in instruétions
Focus on core vocabulary and skills and ensure there are lots of opportunities for application.
Clear and precise names for strategies and techniques. Teaching through repetition and overlearning key words or phrase
Explicitly making links between units and to existing knowledge. Share teacher thought process aloud at each stage.
Ensure any equipment to be used is fully accessible to all and adapted for individuals as necessary to ensure all can fully
participate.

Support learners to develop their fine motor skills through regular opportunities. Additional time.
Repeated learning. Modifying the activity to ensure that all learners can participate. Opportunities given to record in
different ways e.g., video, photographs




PSHE

Checking in and
5 ways to mental well being

In each year group we continually talk about our
physical and mental well being.
Each day the children use “The Colour Monster” to

check in and share their feelings.
As a school we promote “The 5 ways to wellbeing”
These are:-
= Be Active — Do what you can.
Enjoy what you do.
Move your mood.
= Keep Learning - Embrace new experiences.
See opportunities.
Surprise yourself.
= Give - Your time.
Your words.
Your presence.
= Take Notice - Remember the simple things
<, that give you joy.
'y -
% z e'lbelng = Connect - Talk and listen.

Be there.
® Feel connected




PSHE

How are lessons structured for all
our children and how we assess.

Enquiry Triangle

Recall previous learning -Quizzes, Can you still? Talk
Partner Work, ‘Monday Memory Moments.’

Introduce new learning including new vocabulary-"my
turn, your-turn.’

DEAL, group work, talk partner work, peer support

Rhymes, gestures and songs, school trips and workshops,
‘tap and Eell’

Recording of new learning in a variety of ways
Mint plenaries

Outside agencies/individual workshops
with our children.

WOy Wk WS




PSHE: support for children with
SEND and children not working
at ARE fuurs 11 spport

SEND Support Plans %
. . . Imechusian
Poszible indicators Senscry Suppart %
- Education Psychology
Cognitive or memory Cxccupatian Theragy -ﬁ#
difficulties AT
Difficulties learning and
retaining vocabulary
GI'?:I.I'IiSﬂfIﬂI"E]I and Children are gen Time to process, Telx abaut, think theough erd share -~
. d-ﬁ- H_- e under stardirug teeoughout leesong, %
procezsing QITTICUITIES If @ child con't answer a questoen T First time. thiey woil be eshed ogain
uATL Thisy con 2rgwer in Their sar mry E:'g.-
Fine l:l.l'ld.l"lﬂl' FME motor Claar, simple imstructions are giver, These con be breden domn inte
i i i individual steps if needed,
difficulties ps
Lige of scaffelding ord ar madelling ideas,
Smplifiad wersions of texts far these thot mey need it

Acults mary record sometirg o child may say on g past if ar inds beals 5o
thiere i5 em accurate recerd of what &5 undesstond.

When sherirg ansalafye thet the children resd te remember, this is done in g vasiehy of moys 2. bk, texts, viden dips,
sangs, photegrephs so that childees ore mere likely to engoge and Petain
Ky wocdbilery infreduced end recopped frequently theoughout tee tapic end beyord To ersuse meaod mus retentian This is asa
digploped im the clossrosm o it com be peferred back ta by ary odults in the reos ond to klp childear with spelling. Weere pessinie,
o achion or Eoture con be used dorgside it o help chideen mae & wiul comnection
Lesgans ore chunked inte srmaller parts so that children do nat hose te s listen' concerirate en ene thing for lang perieds of time, especially at the
begnnng af tepics wher new krovdedoe givis [eepens o kigh cognitise beod
Children e expicted complete o tash far each session but this is wiried so that they con mecosd in a paie, of poeTof o group, indivicduclly, with en afot soribing,
to give the children the best pegsible chance of Showing mhat ey anom
Use af DEAL o dromns Teckrigues to embed real |ife stuatiens and stosies, Wse of Vidang
Cepshicin friendy teadkeng - PowesPaints on nenawhite, renge of desr forts, un-aseclooded reseuroes,
Feedback recognises progress and effert, as well as ochiesement, Lats of verkal praise,
Cuestaneg & plornad, repetitooe and includes avery child, Teodhirs probe deeper o get the best passive orowdr fram deldren to aigees where Thiy ore theeughaut
eriry [eesen and miscenceptions are discussed of Thiy ore dscovered




Geography

Inclusion — challenge and adaptation

We have created a reflective document to explain the ' *

strategies in place to support all children including those
who have been identified as having Special Educational

Needs/Disabilities. In doing this, we will ensure that all

children are engaged in their learning and given the best

How can we make geography
and history accessible to
children with SEND at our
school?

How can we make sure
everyone reaches their full
potential?

possible chance to achieve their potential.

Claire Nelson and Ellie Ward

Our four key strategies are:

Cheadle Catholic Infant School

Strategy 1: Repeated Learning- can you still, songs and rhymes,
weekly quizzes

Strategy 2: Collaborative learning- groupwork, paired work,
whole class collaboration (DEAL)

Strategy 3: Duration of activity and avoidance of too much
teacher talk.

Strategy 4: Recording in different ways- photographs, pictures,
pot it notes, scribed writing, recording




Geography: support for children
with SEND and children not
working at ARE

%

ERCB 10 support
Possible indicators SEND Support Plans
o Inclusiam
Cognitive or memaory Sensory Suppart
Ecucation Psychology

difficulties Oocupation Therapy
SALT

Difficulties learning

and retaining

ilgren are given time to process, talk about, think through and share their
wioca bularlyl' understanding throughout lessons. ‘t&"
fa child can’t answer a guestion the first time, they will be asked again until l‘:%,
Organisational and they can.
Clear, simple instructions are gieen. These can be broken down into
prﬂcﬂssing difﬁ_cu ItlES individual steps i needed.
Adults may recard samething they say on a post it ar into books so there is
H an acourate record of what they understand. Recording in different ways

Fine and/or gross oy

n sharing krawledge that the children need to remember, this s done in a vaniety of ways e.g. books, texts, video clips,
sangs, phratographs so that children are more likely o engage and retain.
Fre-teaghfhey vocabulary, Concepds inteacuced and recapped freguently throughout the topic and beyand bo ensure maximum retention. This s g
played on the enguiry board so it can be referned back to by any adults in the room and to hedp children with spelling. Where possible,
an action or picture can be used alongside it to help children make a visual connection. "':'.
In E51 |pan bowes or educational wisits are planned to hedp bring ahstract conoepts o e ’%%
Lessons ane chundked into smaller parts so that children do not have to sty listenf conoentrate onone thing for long periods of time, especially at the b
beginning of topics when new knowledge gives lessons a high cognitiee load.
Children are expected to recard inevery lesson but this s vared so that they can recore in a pair, as part of a growp, individually, with an adult scribing, etc to
ghwe thie children the best possible chance of showing what they know.
Formative assessment used and content ad|uested where appropriate. Dyslesia friencly teaching — PowerPaints an nan-white, range of clear fants, ureowerloaded
respurces, Size 12§ 14 fontfreading relers, text on non-whibe, appealing visual saorksheets/resources. Verbal praise.
Feechack recognises progress and effart, as wel as achievement.
Ouestioning is planned, rigorous, repetitive and includes avery child. Teachers probe desper to get the best passible answer from children to assess

where they are up to throughowt every lessan and misconceptions are challenged as they are disooverad.




Inclusion

Groupings: Children may be paired with a more able child or placed in a mixed-
ability group for support.

1-2-1 support provided where necessary.

Further instructions where necessary demonstration of the task from the teacher
with instructions either reinforced on the whiteboard or in the form of a
worksheet.

Resources to support learning, such as note guides for finding notes on the stave
or lining up over the keyboard notes.

Fully inclusive extra-curricular lessons — Recorder

Often Music is the very subject that our SEND and EAL pupils can access on a par
with their peers, or even excel at!



